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What? 

How well? 

Performance and Proficiency

Proficiency Performance

What does it mean to be proficient? ACTFL – Proficiency

Roots: Content & Contexts
• Topics
• Social Situations

Trunk: Functions
• Ask & answer questions
• Describe
• Compare & contrast
• Narrate & describe
• Support an opinion

Leaves: Accuracy
• Pronunciation
• Grammar
• Vocabulary
• Socio-linguistic 

appropriateness
• Fluency

Branches: Text Type
• words
• sentences
• paragraphs

Chantal Thompson
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¨ Independent of specific 
classroom instruction

¨ Spontaneous
¨ Broad content and context
¨ Sustained performance 

across all the tasks and 
contexts for the level

Proficiency

Taken from: Ó2013 Implementing Integrated Performance Assessment 

Criteria Exceeds
Expectations

Meets Expectations
Does Not Meet 

Expectations
Strong Minimal

Language Function

Language tasks the 
speaker is able to 
handle in a 
consistent, 
comfortable, 
sustained, and 
spontaneous manner. 

Creates with language 
by combining and 
recombining known
elements; is able to 
express personal 
meaning in a basic 
way. Handles 
successfully a number 
of uncomplicated 
communicative tasks 
in straightforward 
social situations, 
primarily in concrete 
exchanges and topics 
necessary for survival 
in target-language 
cultures. 

Uses mostly 
memorized 
language with some 
attempts to create. 
Handles a limited 
number of 
uncomplicated tasks 
involving topics 
related to basic 
personal information 
and some activities, 
preferences, and 
immediate needs. 

Uses memorized 
language only, 
familiar language. 

Has no real 
functional ability. 

From Skills to Modes

¨ Based on classroom 
instruction

¨ Practiced
¨ Familiar content and 

context
¨ Learners practice the 

functions and related 
structures, vocabulary 
through a variety of tasks 
to get ready for the final 
performance assessment 
tasks

Performance

NCSSFL-ACTFL Global Can-Do Benchmarks Performance Rubric – Interpersonal Task
Strong 

Performance

10                                  9

Meets Expectations

8
Approaching Expectations

7
Strugging

6  

How well am I 
understood?

easily understood; errors in 
speaking are minor and do 

not interfere with 
communication.

understood most of the time; 
may need to repeat or 

reword occasionally; errors 
in speaking do not interfere 

with communication.

difficult to understand at 
times; may ask for help 
expressing ideas; some 

errors may interfere with 
communication.

extremely difficult to 
understand; repeat 

frequently; errors interfere 
with communication.

How involved am I in the 
conversation?

ask a variety of relevant 
questions to keep the 

conversation going; respond 
to questions and/or add 
follow-up comments; 
encourage others to 

participate.

ask relevant questions to 
keep the conversation going; 
respond to questions and/or 
make a follow-up comment; 

equal participant in 
conversation.

ask a few relevant questions; 
give simple or minimal 
answers to questions.

ask random questions that 
may or may not be on topic; 

minimal participation.

How easily do I deliver my 
thoughts?

conversation	flows	with	
few	pauses

hesitations	occur	but	seem	
natural;	complete	

thoughts.

hesitations	occur	and	are	
awkward;	few	or	no	
incomplete	thoughts.

speech	is	slow and halting;	
long pauses may occur; 

struggle	to	complete	or	do	
not	complete	thoughts.

How do I demonstrate that 
I can correctly use the new 
vocabulary from the unit?

successfully use many new 
words and personal 

vocabulary related to the 
unit; elaborates to complete 

the task

successfully use new words 
related to the unit to 
complete the task.

successfully use a few of the 
new words related to the 

unit to partially complete the 
task.

rely on simple and very 
familiar vocabulary to 

partially complete the task.

What cultural knowledge 
and understandings do I 
share?

add relevant information 
about the target culture; use 

cultural gestures and/or 
expressions appropriately.

refer to relevant information 
about the target culture; may 
use cultural gestures and/or 
expressions appropriately.

make limited or no 
references to the target 

culture; may use a cultural 
gesture or expression.

respond only from personal 
point of view or perspective.
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PERFORMANCE towards PROFICIENCY

Demonstration of performance within a specific range (novice, intermediate, 
advanced) may be an indication of proficiency; performance on a variety of 

assessments provides evidence of how the learner may be rated for proficiency.

Quantity and Organization 
of Language Expands

Text Type

WORDS/
PHRASES

SENTENCES

STRINGS OF 
SENTENCES

PARAGRAPHS

Donna Clementi
Image: www.quotationof.com

What? 

How well? 

Culturally 
Focused

Communicatively 
Purposeful

Intrinsically 
Interesting

Cognitively 
Engaging

Standards-Based

© Clementi & Terrill 
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+ +

Theme Topic Essential Question

Food
Family
Travel 

Houses

“A coherent curriculum spirals around a set of “big 
ideas” and recurring Essential Questions.”                                    

J. McTighe (2012)

What makes a question essential?

Critical 
Thinking

Engagement

Creativity Relevance

• Open-ended
• No single right answer

• Provocative
• Fun
• Can be revisited

• For all students
• Personalization
• Differentiation 
• Target language

• Expand students’ 
understanding of 
themselves in relation to 
their community and world

+ +

Theme Topic Essential Question

Friends
School

Animals
Food

Relating Cultural 
Practices to Perspectives
Learners use the language to 
investigate, explain, and reflect on 
the relationship between the 
practices and perspectives of the 
cultures studied.

Relating Cultural 
Products to Perspectives
Learners use the language to 
investigate, explain, and reflect on 
the relationship between the 
products and perspectives of the 
cultures studied.

Making Connections 
Learners build, reinforce, and 
expand their knowledge of 
other disciplines while using 
the language to think critically 
and creatively to solve 
problems.

Acquiring Information and Diverse 
Perspectives
Learners acquire information and access 
diverse perspectives that are available 
through the language and its culture.
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Language Comparisons 
Learners use the language of study to 
investigate, explain, and reflect on the 
nature of language through comparisons 
of the language studied and their own.

Cultural Comparisons 
Learners use the language of 
study to investigate, explain, and 
reflect on the concept of culture 
through comparisons of the 
cultures studied and their own.

School and Global Communities 
Learners use the language both 
within and beyond the classroom to 
interact and collaborate in their 
community and the globalized 
world.

Lifelong Learning 
Learners set goals and reflect on 
their progress in using 
languages for enjoyment, 
enrichment, and advancement.

Belonging/Identity: Making Friends
Who am I? Who are you?

Belonging/Identity: Making Friends
Who am I? Who are you?

Contemporary Life:Vacation Time
Why travel? What is the ideal vacation?

Contemporary Life:Vacation Time
Why travel? What is the ideal vacation?
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Using art, literature, film in 
thematic units

Grade Literary Informational

4 50% 50%

8 45% 55%

12 30% 70%

Remember: AP uses informational text, AP Spanish Literature suggests reading excerpts.

Common Core State Standards 
for English Language Arts and Literacy

Science and Technology: Our Curious Selves
Why does man explore?

Science and Technology: 
Our Curious Selves
Why does man explore?

Learners will be able to:
• Explain the plot, characters, scenes, symbolism and themes in Le 

Petit Prince
• Describe the characters and their priorities in Le Petit Prince and 

evaluate the degree to which these characters and priorities exist 
today 

• Retell both literary and informational stories of exploration
• Define curiosity and give examples from their own lives and from 

the texts they are reading
• Discuss why exploration is important to man and why failure is 

often part of exploration
• Share information about a specific exploration giving simple 

details — who, what, when, why and result

• Using images to 
communicate 
meaning

• Using images as a 
springboard to 
communication

Learn to see, 
see to learn.

Importance of Authentic Texts

• Real-world
• Culture rich
• Models of correct language

Authentic Text – text written by 
speakers of the target language 
for speakers of the language

Authentic Text = Authentic Images
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Lead with Culture

Ready to go to the 
beach for a day?

The Culture Triangle

Products                                                                        Practices

Perspectives

Products — Practices — Perspectives
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Image: www.flickr.com/photos/swperman/159582243/sizes/m/

Sample Can Do:
I can ask and answer questions about what I and others 

do with friends and family. 

Read and/or listen 

Talk about it

Write 
about it

• How can you best use this text 
in the interpretive mode?

• What interpersonal
conversation would students be 
likely to have on this topic?

• What might students do in the 
presentational mode as a way 
of making learning more 
concrete? Sample Can Do:

I can describe an extreme weather event. 

Sample Can Do:
I can comment on how much water is used. Sample Can Dos:

I can ask and answer questions about where I live.
I can say how I am different.
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Sample Can Do:
I can describe my family, say what we do and  

how we celebrate.
Sample Can Do:

I can describe my family.

Sample Can Do:
I can describe 

pets. 

Read and/or listen 

Talk about it

Write 
about it

• How can you best use this text 
in the interpretive mode?

• What interpersonal
conversation would students be 
likely to have on this topic?

• What might students do in the 
presentational mode as a way 
of making learning more 
concrete?

Contemporary Life: A Day in the Life
How does where I live influence what I do? Explain the images found in the article….
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Que font-ils cet été ? Abass, 7 ans, Sénégalais

Voici Abass, un Sénégalais de 7 ans qui habite à Dakar, 
la capitale du Sénégal. Il parle le wolof, la langue la plus 
courante au Sénégal. Mais il maîtrise aussi très bien le 
français. Dans son pays, les vacances durent trois mois: 
la chance!

Here’s Abass, a Senegalese who is 7 years old who lives 
in Dakar, capital of Senegal. He speaks Wolof, the most 
common language in Senegal. But he also speaks 
French very well. In his country, the holidays last three 
months: luck!

http://1jour1actu.com/monde/que-font-ils-cet-ete-abass-7-ans-senegalais-65837/ 

Explain the images found in the article….

Dakar
Capitale du Sénégal

Abass, 7 ans, parle
français et wolof

Senegal is a country in western 
Africa. It is along the Atlantic 
Ocean. It’s surrounded by 
Mauritania, Mali, Guinea and 
Guinea-Bissau. In the middle of 
it’s land, there is a little 
country, Gambia. In Senegal, 
there are 14 million people. 

Students write/think of questions in 
target language that are answered in the 
text. Then, they pair and ask each other.

Where is Senegal? Is Senegal in Africa or Europe? How 
many people live in Senegal?  

Create a written or 
spoken introduction 
of yourself. Select a 
few pictures and give 
some information 
about where you live, 
your age, what you 
do, etc. 

Imagine	the	conversation	
between	the	two	children.	
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http://1jour1actu.com/monde/enfant-photo-philippines-84059/

Students write questions in 
target language that are 

answered in the text. Then, 
they pair and ask each other.

Give 4 or 5 simple sentences. Have students 
work in pairs or small groups to write a 
better sentence with the same ideas. 

Imagine	the	conversation	
between	the	two	children.	

Personal and Public Identities: The Faces of Me
What determines a person’s identity? Who is the “real” me? Brainstorm vocabulary, create questions 

Laura Terrill
http://actualidad.rt.com/sociedad/view/118840-selfie-peligroso-telefono-foto-video-toros

Before Reading: Prediction



8/28/17

12

Before Reading: Prediction
• Students write: 

• headline
• photo caption
• first paragraph or 

lines of article
• Students then share what 

they have written with 
other students/groups.

• Students predict which 
version is most likely. 

• Students read the actual 
article and then compare 
that information with 
their predictions.

During reading
Students read the actual article and compare 
to their predictions. They use the SUMMER
reading strategy as they read.

S Set procedure for knowing when you are finished and ready to 
work together. 

U Read individually to understand the text. 

M One person should mention the main ideas without looking at 
the text. 

M The other person should monitor what is being said, listening 
for errors or omissions

E The person who was listening should elaborate, ask questions, 
make connections, etc. 

R Both students construct an overall review/summary of the text. 

Students add useful vocabulary to 
personal vocabulary. 

Subsequent learning episodes/days
Extend to other modes

Interpersonal Presentational

ACTFL Integrated Performance Assessment

Interpretive
Students listen to, read and / or view an authentic 

text and answer information as well as 
interpretive questions to assess comprehension.
The teacher provides students with feedback on 

performance. 

Interpersonal
After receiving feedback 

students engage in 
communication about a 

particular topic which relates to 
the interpretive text. 

Presentational
Students engage in the presentational 

mode by sharing their 
research/ideas/opinions. Samples 
presentational formats: speeches, 

drama, skits, radio broadcasts, posters, 
brochures, essays, websites, etc. 

Performance Based Assessment

• Do the tasks address the major goals of the unit?

• Do the tasks match the targeted performance level? 

• Do they address some aspect of the essential 
question?

• Are they real-world tasks? 

• Do they address 21st Century Learning skills —
communication, collaboration, creativity and 
innovation and critical thinking and problem 
solving?
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Contemporary Life: Vacation Time
Why travel? What is an ideal vacation? (NH/IL)

Advanced Placement Exam Format

http://www.flickr.com/photos/dilaudid/4954719152/sizes/m/
Markus	Koljonen	– website:	http://blackswan.carbonmade.com	

What	percentage	
of	your	grade	is	

allocated	
to	interpersonal	
(unrehearsed)	
communication?		

% Category What	it	measures.

10% Learning	
Practice

Grades	in	this	category	reflect	the	preparation	work	that	you	
will	do	to	be	ready	to	use	the	language	in	real	world	ways.		
Homework,	participation,	in-class	work,	discrete	point	
vocabulary	and	grammar	quizzes	count	in	this	category.

30% Interpersonal
(Speaking)

The	interpersonal	mode	of	communication	measures	how	well	
you	speak	the	language	and	is	the	mode	that	prepares	you	to	
speak	the	language.	You	speak	or	write	to	exchange	information	
in	natural	ways	and	you	do	not	have	a	chance	to	script	or	
memorize	conversations	or	dialogues.		

30%
Interpretive
(Reading	and	
Listening)

The	interpretive	mode	of	communication	measures	how	well	
you	understand	spoken	or	written	authentic	texts.	There	is	no	
opportunity	to	interact	with	others	so	you	must	be	able	to	
understand	the	spoken	or	written	text	on	your	own.	

30%
Presentational
(Speaking	or	
Writing)

The	presentational	mode	of	communication	allows	you	to	think	
about	what	you	will	say	or	write.	When	writing,	you	may	have	
time	to	draft	and	revise	before	producing	a	final	product.	When	
speaking,	you	may	be	able	to	rehearse	and/or	to	record	
multiple	times	until	you	are	satisfied	with	the	final	product.	

Interpretive Mode
Learners understand, interpret, and analyze what 

is heard, read or viewed on a variety of topics.
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Contemporary Life:Vacation Time
Why travel? What is the ideal vacation?

Sample Can Do:
I can explain differences between a tourist and 

traveler and identify myself as tourist or 
traveler giving reasons. 

Interpersonal Presentational
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Contemporary Life: Consumerism
What type of consumer am I? Made in Bangladesh

https://www.youtube.com/watch?v=d7aQInsH6cc

Made in Bangladesh
Provide sentences in target language. Try to use cognates and 
circumlocution as much as possible at this point. Then, if you 
want them to have a specific word like "sewing" connect it to 
the cognate or definition you use in the either/or activity.

• She works in the US or in Banglesh.
• She works in a factory or in a school - by making the choice 

obvious you are able to embed new words in context.
• She makes clothes or she makes computers.
• She likes her work or hates her work.
• The boxes stay in Bangladesh or go to many countries.

Show the video in chunks at this point. Stop and have them 
retell the story in their own words.

Working with Interpretive Texts



8/28/17

16

Proof
for

Proof 
against

Valentine’s Day is very popular in Latin 
America.

About half of all Mexicans celebrate St. 
Valentines’ Day

Someone who hates Valentine’s Day would 
not want to live in Chile. 

Only 3 countries in South America celebrate 
St. Valentine’s Day. 

Process:
1. Students complete proof for/proof against individually.
2. They pair and compare answers. 
3. They collaborate to write additional statements. 
4. They combine with another pair to share statements.
5. They write 2 additional statements and exchange with another pair.  

91

Remember: Everything is done in the target language.

Personalization

Remember: Everything is done in the target language.

la question Oui…. Non….

célébrer Tu as célébré…? Oui, j’ai célébré…
Non, je n’ai pas 
célébré…

dîner Tu as dîné….?

acheter

écouter 
de la 
musique

voyager

regarder 
un film

Je n’ai rien fait!  Je déteste la fête de Saint Valentin!

Co-construct
Pretend you are the author of a 
grammar textbook. How would 

you explain the rule? 

Oui, j’ai dîné. Non, je n’ai pas dîné.
Tu as acheté..?.

Exit Slip:  Write 3 things you did or 
didn’t do for Valentine’s Day.



8/28/17

17

ACTFL IPA INTERPRETIVE TASK 
COMPREHENSION GUIDE

• Key Word Recognition (English to Target Language)
• Main Idea(s)
• Supporting Details
• Organizational Features
• Guessing Meaning from Context (TL to English)
• Inferences
• Author’s Perspective 
• Comparing Cultural Perspectives
• Personal Reaction to the Text

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Strong 
Comprehension

Meets 
Expectations

Approaching 
Expectations

Minimal
Comprehension

Word Recognition

Identifies all key words 
appropriately within 
context of the text.

Identifies majority of key 
words appropriately 
within context of the text.

Identifies half of key 
words appropriately 
within the context of the 
text.

Identifies a few key words 
appropriately within the 
context of the text.

Main Idea Detection

Identifies the complete 
main ideas(s) of the text.

Identifies the key parts of 
the main ideas(s) of the 
text but misses some 
elements.

Identifies some part of 
the main idea(s) of the 
text.

May identify some ideas 
from the text but they do 
not represent the main 
idea(s).

Supporting Detail 
Detection

Identifies all supporting 
details in the text and 
accurately provides 
information from the text 
to explain these details.

Identifies the majority of 
supporting details in the 
text and provides 
information from the text 
to explain some of these 
details.

Identifies some 
supporting details in the 
text and may provide 
limited information from 
the text to explain these 
details.  Or identifies the 
majority of supporting 
details but is unable to 
provide information from 
the text to explain these 
details.

Identifies a few 
supporting details in the 
text but may be unable to 
provide information from 
the text to explain these 
details.

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Strong 
Comprehension

Meets 
Expectations

Approaching 
Expectations

Minimal
Comprehension

Organizational 
Features

Identifies the organizational 
feature(s) of the text and 
provides an appropriate 
rationale.

Identifies the organizational 
feature(s) of the text; 
rationale misses some key 
points.

Identifies in part the 
organizational feature(s) of the 
text; rationale may miss some key 
points.  Or, identifies the 
organizational feature(s) but 
rationale is not provided.

Attempts to identify the 
organizational feature(s) of 
the text but is not successful.

Guessing 
Meaning from 
Context

Infers meaning of unfamiliar 
words and phrases in the 
text.  Inferences are 
accurate.

Infers meaning of unfamiliar 
words and phrases in the 
text.  Most of the inferences 
are plausible although some 
may not be accurate.

Infers meaning of unfamiliar 
words and phrases in the text.  
Most of the inferences are 
plausible although many are not 
accurate.

Inferences of meaning of 
unfamiliar words and phrases 
are largely inaccurate or 
lacking.

Inferences

Infers and interprets the 
text’s meaning in a highly 
plausible manner.

Infers and interprets the 
text’s meaning in a partially 
complete and/or partially 
plausible manner.

Makes a few plausible inferences 
regarding the text’s meaning.

Inferences and interpretations 
of the text’s meaning are 
largely incomplete and/or not 
plausible.

Author’s 
Perspective

Identifies the author’s 
perspective and provides a 
detailed justification.

Identifies the author’s 
perspective and provides a 
justification.

Identifies the author’s perspective 
but justification is either 
inappropriate or incomplete.

Unable to identify the author’s 
perspective.

Cultural 
Perspectives

Identifies cultural 
perspectives/norms 
accurately.  Provides a 
detailed connection of 
cultural products/practices 
to perspectives.

Identifies some cultural 
perspectives/norms 
accurately.  Connects cultural 
products/practices to 
perspectives.

Identifies some cultural 
perspectives/norms accurately.  
Provides a minimal connection of 
cultural products/practices to 
perspectives.

Identification of cultural 
perspectives/norms is mostly 
superficial or lacking.  And/or 
connection of cultural 
practices/products to 
perspectives is superficial or 
lacking.

LA ADICCIÓN A LAS COMPRAS es 
un impulso incontrolable para adquirir 
objetos inútiles o innecesarios. La 
gratificación deriva, más que de la 
utilidad de los productos, del propio 
proceso de comprar. Este consumo, no 
planificado, va más allá de las 
posibilidades económicas de la persona y 
le lleva a tener un exceso en sus gastos e 
incluso a generar deudas.

Entre las causas que mueven a 
comprar de forma desmesurada no se 
encuentra la necesidad, sino un 
descontrol de los impulsos y un 
pensamiento irracional que surge de una 
necesidad emocional, de la falta de 
autoestima, de un vacío o de la 
imposibilidad de soportar frustraciones y 
problema.

Key Word Recognition
Find the following Spanish words in the article.

Strong 
Comprehension

10
Identifies all key words appropriately within context of the 
text.

Meets 
Expectations

9
Identifies majority of key words appropriately within 
context of the text.

Approaching 
Expectations

8
Identifies half of key words appropriately within the context 
of the text.

Minimal 
Comprehension

7
Identifies fewer than half of key words appropriately within 
the context of the text.

Not yet 6
Struggles to understand key words within the context of 
the text. 

No 
Comprehension

5
Does not identify any of the words appropriately within the 
context of the text. 

Adapted from: Ó2013 Implementing Integrated Performance Assessment 



8/28/17

18

Main Idea

What is the main idea of this article? Answer in English.

Strong 
Comprehension

10 Identifies the complete main ideas(s) of the text.

Meets Expectations 9
Identifies the key parts of the main ideas(s) of the 
text but misses some elements. 

Approaching 
Expectations

8 Identifies some parts of the main idea(s) of the text.

Minimal 
Comprehension

7
May identify some ideas from the text but they do 
not represent the main idea(s). They are supporting 
details.

Not yet 6
Struggles to identify the main idea; may identify a 
detail that is not relevant to main idea. 

No Comprehension 5 Does not provide a response.

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Supporting Details
Indicate if a detail is true, false or not mentioned in the article. Copy the 
information in Spanish that is given for each detail that is true or false.    

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

True False
Not

In
text

Statement
Copy the phrase that gives 
evidence for or against the 

statement. 

Those who shop to excess often incur debt.

Compulsive shoppers shop out of emotional 
necessity. 

Compulsive shoppers usually buy more and 
more each time. 

Shopping gives some people a rush of 
adrenaline. 

Compulsive shoppers have trouble dealing 
with frustrations and problems. 

Compulsive shoppers buy items that are not 
needed.

Supporting Details
Indicate if a detail is true, false or not mentioned in the article. Copy the 
information in Spanish that is given for each detail that is true or false.    

Strong 
Comprehension

10
Identifies all supporting details in the text and accurately 
provides information from the text to support these details.

Meets 
Expectations

9
Identifies the majority of supporting details in the text and 
provides information from the text to support some of these 
details.

Approaching 
Expectations

8
Identifies half of the supporting details in the text and may 
provide limited information from the text to support these 
details. 

Minimal 
Comprehension

7
Identifies a few supporting details in the text but may be 
unable to provide information from the text to explain these 
details.

Not yet 6
Incorrectly identifies most details and is not able to provide 
accurate information for those details.

No 
Comprehension

5 Does not provide a response.

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Guessing Meaning from Context
Based on this text, write what the following words/ 
expressions probably mean. Give your answer in English. 

1. la gratificación deriva 4. tener un exceso

2. un pensamiento irracional 5. generar deudas
3. la falta de autoestima 6. soportar frustraciones 

Strong 
Comprehension

10
Infers meaning of all unfamiliar words and phrases in the text.  Inferences are 
accurate.

Meets 
Expectations

9
Infers meaning of more than half of unfamiliar words and phrases in the text.  
The inferences are plausible although some may not be accurate.

Approaching 
Expectations

8
Infers meaning of half of unfamiliar words and phrases in the text.  The 
inferences are plausible although many are not accurate.

Minimal 
Comprehension

7
Infers meaning of less than  half of unfamiliar words and phrases in the text.  
The  inferences are plausible although many are not accurate.

Not yet 6
Attempts to infer meaning but inferences are not plausible or are not in the 
context of the text. 

No 
Comprehension

5
Inferences of meaning of unfamiliar words and phrases are largely inaccurate 
or lacking.
Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Inferences

Is the author critical of or understanding of the shoppers he 
describes in the article? Support your answer with evidence 
from the text. Give your answer in English. 

Strong 
Comprehension

10
Infers and interprets the text’s meaning using clear evidence 
from the text. 

Meets 
Expectations

9
Infers and interprets the text’s meaning in a partially 
complete and/or partially plausible  manner. 

Approaching 
Expectations

8
Makes a few plausible inferences regarding the text’s 
meaning.

Minimal 
Comprehension

7
Inferences and interpretations of the text’s meaning are 
incomplete and/or not supported by evidence from the text.

Not yet 6
Inferences are made, but they are random guesses not 
supported by the text. 

No 
Comprehension

5 Does not provide a response.

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Cultural Perspectives
What have you learned about the target language culture 
from this article? Would this article have been different if it 
had been written for a US audience? Give your answer in 
English. 

Strong 
Comprehension

10
Identifies cultural perspectives/norms accurately.  Provides a 
detailed connection of cultural products/practices to perspectives.

Meets 
Expectations

9
Identifies some cultural perspectives/norms accurately.  Connects 
cultural products/practices to perspectives.

Approaching 
Expectations

8
Identifies some cultural perspectives/norms accurately.  Provides a 
minimal connection of cultural products/practices to perspectives.

Minimal 
Comprehension

7
Identification of cultural perspectives/norms is mostly superficial or 
lacking And/or connection of cultural practices/products to 
perspectives is superficial or lacking.

Not yet 6
Cultural statements are made, but no connection is made between 
practices, products and perspectives. 

No 
Comprehension

5 Does not provide a response.

Adapted from: Ó2013 Implementing Integrated Performance Assessment 



8/28/17

19

¿Fuiste a una escuela pública o privada?

Check all that apply. 
____ 1. Sorie goes to a public school.
____ 2. Sorie goes to a private school. 
____ 3. She likes both public and private schools.
____ 4. She got a good education. 
____ 5. She was not able to study English. 
____ 6. Her school is strict. 
____ 7. She was not required to wear uniforms. 
____ 8. She did have to do a lot of homework. 
Explain how you and Sorie are similar and different with 
regard to going to school. Write at least 2 statements in 
Spanish. 

Key Word Recognition

Strong 
Comprehension

10
Identifies all key words/ideas appropriately within 
context of the text.

Meets Expectations 9
Identifies majority of key words/ideas appropriately 
within context of the text.

Approaching 
Expectations

8
Identifies half of key words/ideas appropriately within 
the context of the text.

Minimal 
Comprehension

7
Identifies fewer than half of key words/ideas 
appropriately within the context of the text.

Not yet 6
Struggles to understand the key ideas appropriately 
within the context of the text.

No Comprehension 5
Does not identify any of the words/ideas appropriately 
within the context of the text or does not respond. 

Adapted from: Ó2013 Implementing Integrated Performance Assessment 

Interpersonal Mode
Learners interact and negotiate meaning in spoken, signed, or 
written conversations to share information, reactions, feelings, 
and opinions. 

BUILDING TOWARD 
INTERPERSONAL COMMUNICATION

Practice Circumlocution    
What’s different?

Ask questions
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Ask Questions

• In the text “right there” 
(text explicit)

• In my head “think and 
search” (text implicit)

• Who? 
• What? 
• When?   
• Where? 
• Why?
• Which would?
• If….then?
• Who can?
• How did?

“Force” Elaboration

Create a sentence that combines the ideas in both images. 

1. but
2. not
3. never
4. and
5. because
6. then
7. always

“Force” Elaboration

Create a sentence that combines the ideas in both images. 

1. but
2. not
3. never
4. and
5. because
6. then
7. always

“Force” Elaboration

1. I wanted to...
2. I felt bad when...
3. I would have..., but...
4. I was glad that...
5. My parents insisted...
6. I was annoyed...
7. I didn’t get to...

Find out what your partner did last night. 
Ask a follow-up question to get more details. 

What did you do 
over the weekend?

Discuss your vacation plans with your partner. Do you want to  …..?  I want to…   I don’t want to...

Yes, I want to explore the cave. 
No, It’s too hot. I want to play in the waterfall. 

explore a cave
zipline

play in the waterfall
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Do you want to….. or…...?  
I want to…   I don’t want to...
First , I want to.... Then, I want to...because...

explore a cave
zipline

play in the waterfall

swim at the beach snorkel
hike in the rainforestYes, I want to explore the cave. 

No, It’s too hot. I want to play in the waterfall. 

Do you want to….. or…...?  
I want to…   I don’t want to...
First , I want to.... Then, I want to...

swim at the beach snorkel hike in the rainforest

I want to…   I don’t want to...
First , I want to.... Then, I want to...

Discuss your vacation plans with your partner.

Where would you rather live and why?
What might cause you to change your mind and why?

Structured Debate

Humacao

http://1jour1actu.com/debat/

Beggars are being banned from downtown areas. It’s against 
the law to beg in the streets or in public transportation. If 
beggers are caught, they must pay a fine of about $75.00. 

Roles in the debate:
• the mayor of the city
• a beggar
• a resident of the city
• a representative of a foundation that helps the poor

Consider:
• the need to enact laws for public good
• the need for food and shelter for the homeless or 

unemployed
• the need to feel safe in the streets
• where the beggars go when they leave the city
• the impact of the current economic conditions on poverty

Structured Debate
Should begging be banned from downtown areas?
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Vacation Time — Why travel? Strong 
Performance

10 9

Meets
Expectations

8

Approaches 
Expectations

7

Minimal 
Performance

6

How well am I understood?

I am easily understood. My 
errors in speaking are minor 
and do not interfere with 

communication.

I am understood most of the 
time. I may need to repeat 
or reword occasionally. My 

errors in speaking do not 
interfere with 
communication.

I am difficult to understand 
at times. I may ask for help 
expressing ideas. Some 

errors may interfere with 
communication.

I am extremely difficult to 
understand. I repeat 
frequently. My errors 

interfere with 
communication.

How involved am I in the 
conversation?

I ask a variety of relevant 
questions to keep the 
conversation going. I 

respond to questions and/or 
add follow-up comments. I 
encourage others to 

participate.

I ask relevant questions to 
keep the conversation 
going. I respond to 

questions and/or make a 
follow-up comment. I am an 
equal participant in 

conversation.

I ask a few relevant 
questions. I give simple or 
minimal answers to 

questions.

I ask random questions that 
may or may not be on topic. 
My participation is  minimal.

How easily do I deliver my 
thoughts?

My conversation flows with 
few pauses.

I pause but my hesitations 
seem natural. I complete my 
thoughts.

I hesitate often and pauses 
are awkward. I have few or 
no incomplete thoughts.

My speech is slow and 
halting; long pauses may 
occur.  I struggle to 

complete or do not 
complete thoughts.

How do I demonstrate that 
I can correctly use the new 
vocabulary from the unit?

I successfully use many new 
words and personal 
vocabulary related to the 

unit. I elaborate to complete 
the task.

I successfully use new words 
related to the unit to 
complete the task.

I successfully use a few of 
the new words related to 
the unit to partially 

complete the task.

I rely on simple and very 
familiar vocabulary to 
partially complete the task.

What cultural knowledge 
and understandings do I 
share?

I add relevant information 
about the target culture. I 
use cultural gestures and/or 

expressions appropriately.

I refer to relevant 
information about the 
target culture. I may use 

cultural gestures and/or 
expressions appropriately.

I make limited or no 
references to the target 
culture. I may use a cultural 

gesture or expression.

I respond only from the 
personal point of view or my 
own perspective.

Interpersonal Assessment Guidelines Testing Day

On-deck Area

Students:
•Select images
•Practice both 
roles

1.

Performance Area

Teacher:
•Indicates who starts
•Sets timer
•Assesses performance

2.
Other students work 
quietly on assigned 
task that is due at 
end of class .

3.

Presentational Mode

Learners present information, concepts, and ideas to 
inform, explain, persuade, and narrate on a variety of 

topics using appropriate media and adapting to various 
audiences of listeners, readers, or viewers. 

132

Writing	is	Thinking

Writing	Makes	Thinking	Concrete
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Pathways to the Common Core 
Accelerating Achievement

Calkins, Ehrenworth, Lehman

Communicative Purpose Grade 8 Grade 12

To persuade 35 40
To explain 35 40
To convey experience 30 20

• Read like a writer.

• “Steal” characteristics of good text.

• Imitate familiar genres.

Keep a writing log.  Write about the writing itself. Copy 
interesting sentences and comment on what makes them 
effective. Consider how the author gets the reader’s attention. 
Think about how you might use a certain technique. 

Writers	consume	more	than	they	produce.

http://olc.spsd.sk.ca/de/pd/instr/strats/storymapping/index.html

http://www.101words.org/

http://flashfictiononline.com/main/

http://www.sixwordmemoirs.com

Inquiry

Drafting

Strategic	Writing
Deborah	Dean

can’t	be	a	writer	without	being	a	thinker,
need	to	find,	focus	and	develop	ideas

ability	to	discover	textual	
clues	and	imitate	them	in	
different	contexts	for	
different	audiences

develop	a	sensitivity	to	
text,	revise	to	address	
concerns	about	
audience

Inquiry informs each stage of the writing process 6 + 1 Traits of Writing
Ruth Culham

• Ideas
• Sentence Fluency
• Organization
• Word Choice
• Voice* 
• Conventions

+  Presentation
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Ideas

Ideas make up the content of the piece. Writers 
move from the general to the specific. “They describe 
the bits and pieces of life, the ordinary, in 
extraordinary ways…They have something to say in 
their writing that no one else does. Their ideas come 
alive!”

Ruth Culham

Use Inquiry

Inquiry is essential to good writing.
• images, art
• talking
• reading
• viewing 

Ask the Questions — Write the Story

http://1jour1actu.com/monde/lecture-d-image-enfants-bonheur-mali

Une carte postale arrive 72 ans plus tard
Mardi 1 septembre, 06h16

Cette carte postale est arrivée à la poste de 
Monaco la semaine dernière, en provenance du 
centre de tri de Nice.

Arrivée le 25 août 2009, la carte avait été postée
le… 11 août 1937!

Postée à Saint-Etienne-de-Tinée, dans les Alpes-
Maritimes, par M. Achierdi, cette carte postale 
était destinée à Fernande, sa fiancée.

Une fiancée décédé en 1969…………

Ruth Culham

“Fluent writing is graceful, varied, rhythmic — almost 
musical. It’s easy to read aloud. Sentences are well 
built. They move. They are varied in structure and 
length. Each one seems to flow right out of the one 
before.”

Sentence Fluency
It’s	summer.	It’s	
hot.	I	love	to	
swim.	I	like	the	
beach.	I	like	to	
play	volleyball.	

Write	5	sentences	about	
summer…..
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Teach transitions

but
and then
at first 
however
often
later
perhaps
by the way
on the contrary
and 
briefly

also
still, always
as, like
for example
in this way
suddenly
because
especially
in any case
finally
now

What is the definition of a sentence?

I met a very interesting
person 
__________ __________
where ?      with whom?
__________     __________
when ? why?

Building Blocks“It answers at least 3 questions.”

Ruth Culham

“Herding cats…..The art of getting those ideas 
together, heading them out on the trail with a great 
sendoff; creating sequence, transitions, and a fine 
sense of pacing along the way; and, at the end of the 
drive, rounding them up…..”

Organization
1. Write an interesting topic sentence.

2. Write a solid closing sentence. 

Sentence 2

Sentence 3

Sentence 4

It was a dark and stormy night when Zapata met 
El Chupacabra. 

—
—
—

Sadly Zapata learned too late that nightmares do 
come true. 

Word Choice

Ruth Culham

“Word choice is about the use of 
rich, colorful, precise language 
that communicates.. in good 
descriptive writing, strong word 
choice clarifies and expands ideas. 
In persuasive writing, it moves 
you to a new vision of things. In 
narrative writing, it creates 
images in your mind that are so 
real, you feel like you are part of 
the story itself.” 
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Expand a Headline

http://www.actupus.com/ce-couple-de-retraites-achetent-une-maison-et-
tombent-sur-un-vrai-tresor-enfui-dans-leur-grange/

Teammates Consult

Read the infographic. Discuss with your group. Then, pick up a pen 
and write an answer in your own words. 

Why should we preserve world heritage sites?

Vacation Time — Why vacation?

Strong 
Performance

10 9

Meets
Expectations

8

Approaches 
Expectations

7

Minimal 
Performance

6

Am I understood?

My writing is clearly 
understood; the reader 
understands the writer’s 
intent without extra 
effort. Errors do not 
interfere with message. 
Good to consistent control 
of structure(s) studied in 
the unit.

My writing is generally 
understood; but reader 
may have to occasionally 
reread a phrase or 
sentence to understand. 
Errors do not interfere 
with message. 
Partial control of 
structure(s) studied in the 
unit.

My writing is generally 
understood, but the 
reader may have to be 
willing to make a guess or 
reread to understand. 
Errors occur and do cause 
some confusion for the 
reader. Inappropriate or 
inconsistent use of studied 
structure(s).

My writing is extremely 
difficult to understand; 
Errors interfere with 
communication. Minimal 
or no use of studied 
structure(s).

How rich is my 
vocabulary?

I use a wide variety of 
familiar vocabulary, 
correctly and 
appropriately incorporate 
new expressions from the 
current unit of study. I 
include personal 
vocabulary. 

I use a variety of familiar 
vocabulary, correctly and 
appropriately incorporate 
a few new expressions 
from the current unit of 
study.

I use simple, familiar 
vocabulary, correctly; and 
I may use a few new 
expressions from the 
current unit of study.

I rely on simple and very 
familiar vocabulary.

How well do I complete 
the task? 

I complete each part of 
the task adding some  
details beyond given 
expectations.   

I complete each part of 
the task.

I complete most of the 
task.   

I complete some of the 
task, but key components 
are missing. 

Strong 
Performance

10 9

Meets
Expectations

8

Approaches 
Expectations

7

Minimal 
Performance

6

How organized is 
my writing?

My ideas are 
presented in an 
organized manner.  
My sentences are 
varied and 
interesting and I 
use transitions to 
connect my 
thoughts. 

My ideas are 
presented in a 
somewhat logical 
manner. I have 
some interesting 
sentences and use 
transitions to 
connect my 
thoughts. 

My ideas are 
shared in a random 
fashion. My 
sentences follow a 
predictable 
pattern.

My ideas are not 
presented in a 
logical manner. I 
struggle to produce 
sentences and my 
thoughts may be 
incomplete.

How are 
knowledge and 
understanding of 
the target culture 
represented? 

Comparisons 
between target 
language and 
American culture 
are accurately 
presented.

Information about 
the target culture is 
accurately 
presented. 

Information about 
the target culture is 
presented, but may 
or may not be 
accurate.

The information 
that is shared is 
primarily from 
personal point of 
view. There is little 
to no mention of 
the target culture.
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Presentational Project Presentational Writing 
(Script and Visual Product)

Presentational Speaking

Prior lessons Lesson Can Do Statements

• I can name several 
French-speaking cities

• I can locate and identify 
percent of population 
on each continent

• I can ask and answer 
questions about where 
they live - planet, 
continent, country, city.
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Sample Can Do:
I can say where I live. 

la planète Terre.

Où tu habites….?       Tu habites....?       
J’habite.....

100 personnes

Combien de personnes sont d’origine….

5 8 12 13 61 5 8 12 13 63

Combien de personnes habitent….?
Il y en a (5).
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5 8 12 13 61

Combien de personnes habitent…?
Il y en a (5).

61  - soixante-et-un 13 - treize

12 - douze8 - huit

5  - cinq

Quick Write - Où tu habites? J’habite….

Sample Can Do:
I can say where I live. 

CHECK FOR LEARNING

ABC….Summarize Brainstorm round 
a word

w r i t i n g

writing

“If you want to feel secure,
Do what you already know how to do.

If you want to be a true professional and continue to 
grow…

Go to the cutting edge of your competence,
Which means a temporary loss of security.

So whenever you don’t quite 
know what you’re doing,

know you’re growing!”

Madeline Hunter 1987
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Laura Terrill
lterrill@gmail.com

lterrilllewis.wikispaces.com


